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ABSTRACT:

Nowadays mediatised society, with significant grow of popularity of so-called new media, calls for a new or at
least innovated media (literacy) education. In this study I challenge this assumption and critically approach
the currentstate. In my text, I review the current discussion in the Czech Republic, as well as historical media-
educational moments, which I consider crucial and exemplary in order to showcase the fragmentation of the
whole field. I point out the elementary educational principles and their more or less explicit inclusion of media,
as already formulated by Comenius in the 17" century. Further in the text I focus on the didactical use of film
at schools and the aesthetically framed film education of both the 1960s and 2010 (when it was introduced to
the school curricula). This leads me to a critical analysis of the curricular Media Education as it has been intro-
duced to the whole Czech system of formal education since 2006. By discussing these three fragments, I create
a momentum of continuity within the field; a continuity that provides a rich body of theoretical framing(s),
terminological and practical experience and tools. This enables me to advocate for an integrated, historically
rooted approach to media (literacy) education which will be not only suitable for the current situation of tradi-
tional and new media, but will also be capable to adjust educational actions with less effort and less fragmenta-
tion to the future development of media.
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Introduction

It may appear unusual to review and discuss singular historical events (of the last 100 years) thatregard
the ‘old’ media and their educational contexts in a situation where there is considerable permeation of media,
particularly the so-called new (or digital) media into everyday life and into the society as awhole; in a situation
that calls for ‘new media education’. For the Czech situation in 2015, Jan Jirdk, one of the ‘founders’ of cur-
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ricular Media Education, in his lecture during a seminar at Ota Hofman’s Children’s Film and TV Festivalin
Ostrov nad Ohri postulated the need for a new concept as the Media Education co-prepared by him in 2004
was tailored for the situation dominated by television, with the Internet for PCs only just emerging, where
there were almost no indications of smartphones and technologies, portable computers and tablets and an
instant, quick, financially affordable and almost omnipresent Internet connection possibility everywhere.!

To support the need for historical embedding, my first argument would be very general: culture, soci-
ety, even science are historical per se. We can rarely develop something new without being aware of the his-
torical context. Often, new discoveries are preconditioned by the previous existence of something else or by
something similar.

Moreover, specifically, so-called new media are not throughout new; they are primarily of a ‘conver-
gent’ character which is rather blending and integrating and, as Lev Manovich points out, it “transcodes”
previous technologies and media forms.? Des Freedman calls it “remediation”.?

The second argument is more specific and practical. Disregarding historical developments can cause
unneeded and essentially avoidable problems, as parallels and similarities from the past could be identified in
nowadays situation, and can help us shape the current and future efforts. Also, the understanding of previous
events provides us with wider knowledge about the spaces to which our efforts are directed and their dynamics.

And thirdly, our cultural-historical environment is specific. We live in a post-socialist country that
—only in the early 1990s - “discovered™ private as well as public service media (both print and electronic), ex-
perienced immense film supply by the Hollywood industry or got familiar with the ‘real purpose’ of advertising
and marketing; at the same time when video fully unfolded its reign and the Internet started its way to become
the worldwide media phenomenon. Back then, thoughts on school media education only started to appear in
minds of few scholars, maybe some teachers. It seemed then, and for some it still seems now, that the five de-
cades of totalitarian regimes eradicated any competent use and understanding of media (not only in the school,
i.e. educational context).

But was it really so? As I will show in the following text, the Czech situation of school (or curricular)
Media Education and/or the educational use of media technologies is a good example of how consideration and
involvement of the historical context could have led to a more organic and complex approach. Such an approach
would have conceptualised school Media Education as more open to the challenges of digital (and participa-
tory) media, allowing it to be more capable to deal with itin a productive way.

Discussion on media education (and the related concept of media literacy) continued in the Czech Re-
public around the year 2004.> Only two years later, it was introduced as a cross-curricular topic, obligatory
for all elementary and high schools (except apprentice training schools). This is not very surprising; however
there are few interesting aspects around this issue.

Firstly, the concept of school Media Education was developed mainly within the academic area of me-
dia studies, which is based mostly on the Anglo-American tradition of this discipline. According to data that
I have collected during a research on this topic,® this caused two types of problems after itwas introduced. One

1 JIRAK, J.: Budoucnost medidini vychovy. Semindr medidlni vychova v roce 2015. Full HD Video. [online]. [2017-11-28].
Available at: <https://www.youtube.com/watch?v=1uwooY PVLFQ>.

2 MANOVICH, L.: 7he Language of New Media. Cambridge : MIT Press, 2002, p. 44-48.

3 FREEDMAN, D.: Internet Transformations: “Old” Media Resilience in the “New Media” Revolution. In CURRAN, J.,
MORLEY, D. (eds.): Media & Cultural Theory. London, New York : Routledge, 2006, p. 277.

4 AsTwill show further, the word ‘re-discover’ should have been more appropriate. Remark by the author.

5 Czechapproach(es) willbe introduced laterin the text. For Slovak conception and discussion see, for example: MISTRIK, M. etal.:

Koncepciavyuchy predmetu medidlna vychovanastrednych skoldch. Metodika. Trnava: FMK UCM in Trnava, 2008; SUPSAKOVA, B.: Media
Education of Children and Youth as Path to Media Literacy. In Communication Today, 2016, Vol. 7, No. 1, p. 33-51. To find out more about
the concept of media literacy, see e.g.: PETRANOVA, D.: Rozvija medidlna vichovav skolach kritické kompetencie ziakov? In Communication
Today, 2011, Vol. 2, No. 1, p. 66-83. For comparison of different national approaches towards media education, see ¢.g.: TRULTZSCH-
WIJNEN, C.: Mezinirodni medialni pedagogika. In SLOBODA, Z. (ed.): Pojmoslovi medidlni pedagogiky: Medidlni pedagogika, vychova,
didaktika agramotnost. Olomouc : Univerzita Palackého (in press); WIJNEN, C. W.: Medien und Péiidagogik international. Positionen, Ansditze
und Zukunfisperspektiven in Furopa und den USA. Miinchen : Kopaed, 2006; or PETRANOVA, D., HOSSOVA, M., VELICKY, P.: Current
Development Trends of Media Literacy in European Union Countries. In Communication Today, 2017, Vol. 8, No. 1, p. 52-65.

6 In the last 10 years, when I have been reviewing all sources that are dealing with use of media and technology in teaching,
education and the school environment — such as articles in educational or media journals (both academic and popular), books, conference
proceedings, guidebooks for amateur filmmakers, and so forth. Remark by the author.
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was the unpreparedness of Czech schools and teachers that had to cope with this more or less sudden situa-
tion as the discussion about media education had mostly taken place outside their sphere of knowledge.” The
other problem was more general and theoretical. The Czech educational sciences are an area of specific his-
torical development that bears far more similarities with the German educational system than with the Anglo-
American one.? Moreover, as mentioned within the previous point, the initial discussion took place outside of
educational sciences where discussions only began when this subject was introduced to the nationwide general
curricula.’

Secondly, and this corresponds with the previous argument, the wider historical contexts, going back
not only to the beginning of the 20" century but also further back to our nation’s history, were avoided. De-
spite the fact that the development before 2004 could be defined as vastly fragmented and even separatist, it
could have given the newly introduced curricular Media Education an important framework. Moreover, some
of the historical contexts that could be connected to media (and media education) were somewhat present in
the area of educational sciences and in the school system. In the following text, I will introduce three of such
important historical media-educational moments."

Roots of Media-Educational Thinking

Comenius and School Newspapers

The first historical moment that I will introduce is associated with two aspects. The first one is
of a more general and fundamental matter, whereas the second is more specific and could be explicitly con-
nected with media and media education. The German discipline of media education (“Medienpidagogik”),
developed since the 1970s," recognises Jan Amos Komensky (John Amos Comenius), the philosopher and
educator born in the Czech lands in the 17" century, as its ‘grandfather’.'?

Considering the broader involvement of Comenius within media education, we can see him as the ac-
knowledged grandfather of general pedagogy/education as a specific discipline and pedagogical /educational
theory not only in Germany, but also in the Czech Republic and in a considerable part of Europe as well. His
core concepts that are connected with education are “pansophia” and “didactica”. I will now briefly and, to a
distinctly simplified extent, discuss both these concepts.

Within “didactica”, the majority of Comenius’s work deals with the practical aspects of education.
On the other hand, it is inevitably rooted in the idea of a whole educational system and based on universal
educational principles. The main principles could be subsumed as: teach everyone (irrespective of family
wealth, gender, age or church affiliation); have an elaborate system of education (with defined methods and
processes); teach aboutall aspects of life (not only aboutliturgical facts; see the concept of “pansophia” below);
teach appropriately (for example, according to the pupils’ age) and use modern phrases, cognitive capacities
and various educational tools such as pictures, books and other objects. These could be now called media
(in the broader sense of their understanding). By using so diverse ‘educational media’, as many senses as

7 For more information, sce: NUMERATO, D.: Medidlni vychova: Oddivérnovéni divérného svéta. In Revue pro média,
2004, Vol. 3, No. 8, p. 1-9; SEBES, M.: Medidlni vychova — Kontury a kontexty $kolniho medidlniho vzdélavani. In SLOBODA, Z. (ed.):
Pojmoslovi medidlni pedagogiky: Medidalni pedagogika, vychova, didakiika a gramotnost. Olomouc : Univerzita Palackého (in press).

8 ER[?CHA, 1. etal.: Pedagogickd encyklopedie. Praha : Portal, 2009, p. 39.
9 SEDOVA, K.: Média jako pedagogické téma. In Pedagogika, 2004, Vol. 54, No. 1, p. 19-33.
10 Originally, I considered using the term “media-pedagogical” (in Czech “medidlnépedagogicky™). This term should have

been understood in the framework of pedagogy as it has been established and developed on the European mainland for over a century. In the
English-speaking countries, it should be paralleled with educational sciences. Therefore, I have decided — in order to provide the English-
speaking context - to use the term “media-educational”. Remark by the author.

11 As a foundation of this discipline, the discussion in the Merz - Medien + Erziehung journal from 1976 is considered. Remark
by the author.

12 SCHORSB, B.: Medienalltag und Handeln: Medienpidagogik in Geschichte, Forschung und Praxis. Opladen : Leske, Budrich,
1995, p. 17-18.
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possible should be stimulated;' this principle is, in fact, Comenius’s so-called ‘golden rule’. Looking at the
practical implication of his “didactica”, Comenius stresses the need for teaching in a different manner that
was uncommon in his time, but is more commonplace today. For the purpose of such teaching (available to
everyone, informing about everything and appropriately, by using media in the process), newly conceived edu-
cational aids and books should be prepared. A fundamental example of this is Comenius’s language book
Orbis Sensualium Pictus,"* which Encyclopaedia Britannica labelled as the oldest picture book (comic book)
for children already in 188715

Besides his educational principles and their practical application, it is worth mentioning that Come-
nius, in his time as a religious fugitive, was active across the whole Europe and he laid the foundations for the
general educational (school) systems of the Czech lands, the Netherlands, Hungary, Germany and Sweden.'®
Considering all of these aspects — practical, theoretical and system-related — of Comenius’s work, his “didac-
tica” could be understood as the discipline of pedagogy as we know it in continental Europe. In the US and
UK, it could also be understood as the content and methods of educational sciences.

The second key concept proposed by Jan Amos Comenius, “pansophia”, could be translated as all-
knowledge. It transposes his thoughts on the accessibility of education to everyone, covering all spheres of
knowledge. He said that not only should everyone have been educated but that they should have been educated
onall subjects - language, history, geography, mathematics, arts and, of course, sports. Many encyclopaedias,
schoolbooks and also books written as ‘trip advisors’ to the world and society have evolved from his pansophi-
cal texts. One of his earlier works is called 7%e Labyrinth of the World and the Eden of Heartwhere a pilgrim
travels around the world and, often in metaphorical depictions, encounters various social and life events and
issues.”

Concentrating on the direct relationship between Comenius and media (or specifically mass media as
we would define them today), three key concepts are to be pointed out. The first one, as I have already noted in
the textabove, is fundamentally didactical (pedagogical); Comenius stresses the need for graphically (visually)
processed information, which should be embodied in materials and tools that will stimulate as many senses as
possible. Visualisation or haptic and practical experiences are of as much pedagogical value as reading or oral
explanation. For the methods of teaching he proposes that tools and aids, books with pictures, texts, stories
and other elements, accompanied by explanations and other illustrations, are crucial. Today, we consider this
type of school books and methods of teaching standard.

Secondly, Comenius notices the rise of newspapers in Europe in the late 16* century. Inhis Labyrinth
of the World, he welcomes a pilgrim into a city full of whistlers and various sounds of their whistles. The whis-
tling is a metaphor for various types of news and newspapers (and the ‘whistlers’ are paper-boys or journalists).
Comenius notes that some whistling tones are pleasant and other are obtrusive; he warns the reader of this.
He also warns of reception behaviour where people seem to try to listen to as many ‘whistles as possible, and
mainly to the most pleasant-sounding ones. According to Comenius, this could be dangerous. On the other
hand, he notes that avoiding the tones of the whistles could be harmful, too. One should know at least some
of the whistling sounds. With this metaphor, Comenius formulates something that we would nowadays call
media literacy.”® He points out the dangers of popular and pleasing depictions of news, but with the same

13 See, for example, Chapters XVII (§41/111 and §42) and XIX (§19/11) in: KOMENSKY, J. A.: Veskeré spisy Jana Amosa
Komenského. Svazek IV. Didakuika a Informatorium. Brno : Ustiedni spolek jednot uéitelskych na Morave, 1913, p. 230, 272.

14 For example, see: KOM ENSKY, J. A.: Orbis pictus = Swét w obrazich = Die Welt in Bildern = Le monde en tableaux. Praha :
Tisk a sklad Jaroslawa Pospisila, 1845.

15 As noted, for example, in: M(NAMARA, ].: /n the Image of God: John Comenius and the First Children’s Picture Book.
[online]. [2017-11-28]. Available at: <https://publicdomainreview.org/2014/05/14/in-the-image-of-god-john-comenius-and-the-first-
childrens-picture-book/>.

16 For more information, sec ¢.g.: KVACALA, J.: Diepédagogische Reform des Comenius in Deutschland bis zum Anfange des 17
Jahrhunderts. 1ed 1., Monumenta Germaniae Pedagogica, Bd. 26. Berlin : A. Hofmann, 1903.

17 See also: KOMENSKY, J. A.: Labyrint svéta a rdy srdce. Praha : Nade vojsko, 1958.

18 On the topic of “media literacy” see, for example, definitions and discussions in: POTTER, J. W.: State of Media Literacy.

In Journal of Broadcasting & Electronic Media, 2010, Vol. 54, No. 4, p. 675-696; HOBBS, R.: Media Literacy. In LEMISH, D. (ed.):
The Routledge International Handbook of Children, Adolescents and Media. London : Routledge, 2015, p. 417-424; BAACKE, D. et al.:
Handbuch Medien: Medienkompetenz. Bonn : Bundeszentrale fiir politische Bildung, 1999; or see the Interview with David Buckingham
and Alexander Fedorov, in: VRABEC, N.: Is Media Literacy Still One of the Priorities for Policy Makers? In Communication Today, 2016,

8 Theoretical Studies

breath he adds that news offered by newspapers can contribute to one’s wisdom about the world." In our words,
he recommends wise and critical handling of media and news. And he also points out that media abstinence is
not the best solution. He also sees newspapers as pansophical media that contribute to an individual’s knowl-
edge about the world.

The third concept is based on both previous resources and combines didactical (pedagogical) and pan-
sophical dimensions. In his Sc/ola pansophica (awriting on the curriculum of the general elementary school),
Comenius proposes the use of newspapers in schools. On Wednesdays after the midday meal, mercantile
newspapers were to be read out loud to pupils of various ages.

Thanks to newspapers and their contents, pupils would be aware of recent historical events and geog-
raphy, developing their mother or foreign language skills along the way.?’ Here he introduces mass media as
adidactical and pedagogical tool (or didactical media) that educates the pupils about other topics. They should
be, having practical experience {rom school, also educated about media (newspapers) themselves. Comenius
thus proposes a form of media education that s still recognisable in schools today.

In the 1920s, this last aspect was raised by authors of the Czech semi-academic journal Duch novin
(The Spirit of Newspapers), which focused on ‘news science’. The journal first appeared at the beginning of the
20" century; the authors contributed to discussions on the position of media (mainly newspapers) in political
and social life and on the pedagogical reflection of this that should have been provided by schools. The authors
also rearticulated Comenius’s notion that newspapers should have been introduced to the school environment
by being read out loud on a regular basis.?! They also mentioned that Comenius had advocated for the es-
tablishment of school newspapers giving the students and pupils a chance to practice journalism. According
to the journal, Comenius had even recommended that schools should have possessed their own printing press-
es enabling them to print those school newspapers.?? However, I have not found a note on this in Comenius’s
own work.

In conclusion to this part, a continuity between the contemporary discussions on media education and
the use of newspapers at schools (by Comenius and proposed in the 1920s discussion) could be identified as
a single-sentenced note in many of contemporary research related to this topic.?® Comenius’s metaphor with
‘whistlers’ is not embedded in the current Czech discourse as the coining of the concept of media literacy
though.?* This parable is widely understood as Comenius’s notification on dangers of media (negative media
effects), which is rather the obsolete, but still dominant paternalistic understanding of media literacy than a
contemporary emancipatory approach.

In the early 1990s, before the introduction of the cross-curricular school subject Media Education
in 2006, Comenius’s third media-educational input — the understanding of media as tools, aids and books
that are used in day-to-day teaching and learning — was not present. Despite the - in educational sciences
and schools, continuous and widespread - tradition of educational technologies (or technical didactical tools,
etc.) and despite (or rather because) we use these educational tools (media) so naturally today. Let us discuss
briefly this area of interest in the following paragraphs.

Vol. 7,No. 2, p. 100-107.

19 See Chapter XXI1in: KOMENSKY, J. A.: Labyrint svéia a rdj srdce. Praha : Nase vojsko, 1958, p. 93-94.

20 Paragraph 77 in: KOMENSKY. J. A.: Skola pansofickd. Praha : Beseda ucitelska v Praze, 1875, p. 29.

21 For more information, see: BUTTER, O.: Véda o novinich a $koly pro novindre. In Duch novin, 1928, Vol. 1, No. 5, p. 105-
108; BUTTER, O.: Noviny do 3kol! Vyzvak diskusi. In Duch novin, 1930, Vol. 3, No. 1, p. 1-5.

22 VELEMINSKY, K. Skola novin. In Duct: novin, 1930, Vol. 3. No. 4. p. 110-112.

23 Among others: JIRAK,J., KUCHAR, P.: Medialni vychova ¢ili o jedné dife v nasem veobeeném vzdéla(va)ni. In Kmar, 1997,

Vol. 4, No. 12, p. 17-18; SLOBODA, Z.: Mediilni pedagogika: Integrujici ptistup k chapani a uchopovani role médii ve spole¢nosti.
In Miscelanea Sociologica 2006: Sbornik prispévki = 2. dokiorandské sociologické konference poradané FSV UK a FF UK. Conference
Proceedings. Praha: FSV UK, 2006, p. 27-48; JIRAK, J., STASTNA, L.: K periodizaci vyvoje medidlni vichovy a medidlniho vzdélévani
v &eském prostiedivevropském kontextu. In Sbornik Nirodniho muzea v Praze. Rada C - Literdrni historie. Conference Proceedings. Praha
: Narodni muzeum, 2012, p. 67-72.

24 Except my own work. See: SLOBODA, Z.: Medidlni pedagogika: Integrujici ptistup k chapani a uchopovani role médii ve
spolecnosti. In Miscelanea Sociologica 20006: Shornik: prispévkis = 2. doktorandské sociologické konference potddané FSV UK a FF UK.
Conference Proceedings. Praha: FSV UK, 2006, p. 27-48; SLOBODA, Z.: Diskurs medidlni gramotnosti v CR po roce 1989. InMLCOCH,
M., STRANSKA, E. (cds.): Komunikaéni vychova v teorii a praxi. Olomouc : Univerzita Palackého, 2012, p. 116-125.
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Lducating about and by Film

Even more striking than the obvious reluctance to consider historical factors in the current discourse
on media education, is the absence of an interconnection between media education and the ongoing presence
of film and other audio-visual and computer-based media technologies in classrooms. This is really interest-
ing if we consider the continuous appearance of Comenius and his thoughts within publications in the field of
educational sciences, mainly in the area of so-called educational technologies, informatics or ICT at schools,?
i.e. within the sphere that can be subsumed to “media didactics” (“medidlni didaktika” in Czech; “Mediendi-
daktik” in German).

There are two problems here that should be considered. The firstis the interest in and educational use
of film in the form of its introduction as a specific school subject (or at least activities) on film history and
‘learning of film language’ and aesthetics.?® The second is the use of media technologies (video or presenta-
tion media and computers) within the teaching (and learning) process. These two areas appear to be separate;
however, there is a common historical development that can be traced back to the 1930s. Film as an audio-
visual medium does not require specific alphabetical literacy, which makes it more accessible than books or
newspapers. This accessibility leads to pedagogical interest in film in two ways: (1) to use it as a teaching tool,
following Comenius’s thoughts on exposing study materials to the pupils’ senses in a new and more effective
way. This last aspect was based on (2), i.e. to use film in order to protect the viewers from its negative effects,
including portrayals of reality that scare people, pornography or horrors, arguing that people who do not have
any experience with the affective and appealing ‘language’ of film are more prone to being manipulated.?

In Czechoslovakia, there was a strong emphasis on so-called ‘national identity construction’ during
the 1920s and 1930s. Awareness-raising films containing geography, history, folklore and news were used to
help create acommon Czechoslovak identity that had been non-existent before the dissolution of the Austrian-
Hungarian Empire after the World War L. The identity of the newly established Czechoslovak state consisted
of five major nationalities or identities (Czech, German, Slovak, Jewish and Ruthenian). Film was a medium of
wider political, cultural and, of course, educational interest. As already stated in the two paragraphs above,
this led to two development lines that are relevant — but largely overlooked — in the current discussion on media
education and media literacy.

The firstaspect - besides the efforts to fully restrictaccess of children to film - led to the efforts to limit
the operation of cinemas; the aim was to preserve only cinemas providing educational or quality screenings or
even screenings for schools.? After a few decades the aesthetic aspectof film led to the recognition of film as
aformofart. Of the five arts — music, fine arts (i.e. painting, drawing, sculpturing and architecture), literature,
theatre and film, four have more or less their own subject within the curricula — Czech and Literature Educa-
tion (including drama/theatre), Music Education (including opera from the field of drama/theatre) and Art
Education. Following this logic, serious efforts have been made to introduce Film Education as a compulsory
subjectat the high school level. Similar efforts were made in Hungary, leading to the introduction of Film Stud-
iesasasubjectin 1964. Czech endeavours to achieve the same (scheduled for 1969 or 1970) were prevented by
the Soviet invasion in 1968.% Although Film Education was covered in Czechoslovakia under the ‘umbrella’
ofarts and aesthetics education, an elitist perspective on film remained.?* However, the increased understand-
ing of film as a popular culture/popular (mass) medium during the 20" century was crucial for the establish-

25 Comenius’s ‘golden rule of exposing stuff'being learned to as much relevant senses as possible is noted in: RAMBOUSEK,
V. etal.: Zechnické vyukové prostredky. Praha : SPN, 1989, p. 21, 32; MANAK, J.: Medidlni didaktické prostiedky. In PRUCHA, P. (ed.):
Pedagogickd encyklopedie. Praha: Portil, 2006, p. 261.

26 For more information, sce: VUP: Filmovd a audiovizudini vychova — RVP. Praha : Vizkumny tstav pedagogicky, 2010;
KRATKA, J., VACEK, P.: Audiovizudini edukace jako soucdst medidlni vychovy. Brno : Masarykova univerzitav Brn¢, 2008.
27 HUTHER, J.: Medienpidagogik in der Vorkriegszeit. In VON GROSS, F., MEISTER, D. (eds.): Die Geschichie der

Medienpiidagogik in Deutschland. Winheim, Basc! : Betz Juventa, 2015; KLIMES, I.: Déti v brlohu aneb Kino jako $kola zlo¢inu. In
Vadélani a osvéta v ceské kulture 19. stoledi. Praha: UCL AV CR, 2004.

28 For more information, sce: CESALKOVA. L.: Film pied tabuli. Idea skolniho filmu v prvorepublikovém Ceskoslovensku.
Praha : Narodohospodarsky ustav Josefa Hlavky, 2010.

29 See the whole monothematic issue of the journal Cinepur: Cinepur, 2007, Vol. 16, No. 49.

30 Filmis seenas aform ofhigh(er) culture, whereas the general understanding of media is that they are forms of popular culture,

which implies lowbrow cultural spheres. Remark by the author.
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ment of media and cultural studies in Western countries. Paradoxically, the foundation of media studies in
the Czech Republic in the 1990s, though based on the Anglo-American conception, was rather parallel to (or
even disregarding) the tradition of Czech film studies. This was precisely because of the prevailing perception
of film as an art, whereas the focus of the 1990s media studies was on television, newspapers and magazines
that had changed the most during the post 1989 transformation of the society, becoming pluralised and com-
mercialised.

Even more paradoxically, the legacy of the not-successful historical effort regarding Film Education in
the 1960s and the elitist conception of film have led to recent efforts to introduce Film — adding the ‘and Au-
dio-visual’ — Education (FAV) as a possible optional curricular subject. Where some authors offered the con-
cept of the school subject as a combination of the history of (quality) film, film production, and ‘film language’
analysis,?! the subject of this name, recognised by the Ministry of Education, Youth and Sport within the RVP
(the General Educational Programme) in 2010, focuses mostly on audio-visual/film language understanding
(mainly on its technical aspects) and analysis. 32 The acknowledgement of such a form of FAV contributes to the
current discontinuous state. Moreover, if we point out that FAV was introduced over 5 years after the general
introduction of Media Education to schools, and it does not mention any relationship of FAV to Media Educa-
tion, it would appear that film is not regarded as a (mass) medium.

The second historical aspect regarding film leads us again to the 1930s when the sphere of education
coined out the potential of using film as a didactical tool - seeing film as a medium that stimulated pupils in
new ways (in comparison with written texts or static images) and that could be used for educational purposes.
This means that although not taught as a subject of education itself (teaching about film), film was used as a
tool for education — a medium of learning/teaching about other topics. The efforts were crowned in 1936
when film was officially acknowledged by the Czech Government as a didactic instrument. In the 1930s and
following decades, a few introductory books and many articles in professional journals were published which
discussed how to use film within the educational process.? It is worth noting that these texts went beyond just
plain technical description of how to use film in a classroom or when and how to use it.

For example, Dohnal (but other authors as well) quite naturally discusses the characteristics of content
of films made for school education. One of the characteristic traits is appropriate content regarding the cogni-
tive and emotional development and age of the pupils.>* Such a notion can be understood as an initial discus-
sion on certain aspects of media literacy. Similarly, reading of film aesthetics and its (critical) evaluation in the
1950s can be seen as a reflection of the development of evaluation and analytical (media) skills. The 1930s
discussion about the introduction of school newspapers thus might be understood as a participatory, creative
aspect of media literacy.®

And whereas the Czech Media Education in 2006 (very much like media studies since the early 1990s)
started from the scratch, only mentioning Comenius and the discussion about newspapers in schools from the
1930s, the media-didactical discourse, based on Comenius’s opinions and school newspapers, took off with
film as a didactical tool, included the technologies of television and later video in its scope, refocusing on com-
puting machines, computers and multi-media learning environments. It is currently dealing with mobile,
convergent and participatory media, seeing them as technical aids for the learning and teaching processes.
This media-didactical continuity was not only ignored by the media scholars that were preparing the concept
of Media Education (before 2006), it was also rarely taken into account by education scientists and teachers

31 KRATKA. J., VACEK, P.: Audiovizudlni edukace > jako soucdst medidlni vychovy. Brno : Masarykova univerzitav Brn¢, 2008.
32 VUP: Filmovd a audiovizudlni vychova - RVP. Praha : Vizkumny tstav pedagogicky, 2010.

33 See, for example: DOHNAL, A.: Pedagogika $kolniho filmu. Praha : Cesk grafickd unic, 1939; HAPALA, D.: Pedagogické
problémy 3kolského filmu. In Ucebni pomicky ve skole a v osvété, 1963-1964, No. 7, p. 108-111; TREBISOVSKY, J.: Uvazujeme
o Strukuire skolskych filmov. In Ucebni pomiicky ve skole a v osvéré, 1962-1963, Vol. 3, No. 2, p. 54-55.

34 For more information, see: DOHNAL, A. Pedagogika skolniho filmu. Praha : Ceska graficka unie, 1939; HAPALA, D.:
Pedagogické problémy skolského filmu. In Uéebnipomicky ve skole a v osvéré, 1963-1964, No. 7.
35 For the following discussion about such a conception of media literacy, see the text written by Bernd Schorb: SCHORB, B.:

Der medienpidagogische zeitgemiBe Zeitgeist oder Medienbildung statt Medienkompetenz! In FELSMANN, K. D. (ed.): Rezipient im
Spannungsfeld von Zeit und Medien. Miinchen : KoPaed, 2008, p. 89-98. His concept was introduced to the Czech Republic in my earlier
text: SLOBODA, Z.: Diskurs medidlni gramotnosti v CR po roce 1989. In MLCOCH, M., STRANSKA, E. (eds.): Komunikacni vychova
v teoriia praxi. Olomouc : Univerzita Palackého, 2012, p. 116-125.
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themselves (as an exception, see Sedova’s encyclopaedic entry about “media pedagogy” (in Czech “medidlni
pedagogika”) in the Peadagogic Encyclopaedia from 2009).%° On the other hand, itis fair to note that the arca
of didactic technologies, technical teaching aids or any other labels it carries, has not really reached forward to
establishing (Mass-) Media Education;*" it is, even within educational sciences, a rather locked-in-itself field
focused on the very technical aspects and technology. Therefore, it rarely reflects social contexts and implica-
tions of media/technology, which is the main focus of all media-educational efforts.

Current Discourses around Curricular Media
Education

The first text that dealt with Media Education as a school subject was written by the linguist and Czech
language scholar Sebesta in 1995. Sebesta — together with Jirak, a media scientist, originally an English lan-
guage scholar — can be considered as the founders of the contemporary discourse on media and education.
They state that just as ‘man is born into language’ with limited skills, attitudes and crafts, nowadays we are
born into the media world, and with lack of competences and knowledge which need to be brought to us by
schooling. Media Education should empower us not to ‘“survive at minimal costs, but to use what media give
us with maximal benefit for our personal development”3® Therefore, in contrast to the pessimistic views on
media influence of the 1990s, Media Education should lead to positive, critical and differentiated attitudes
towards media that allow us to make active choices. Media Education should offer knowledge in three areas: (1)
media as communication subjects or communication-mediating means, (2) media reception, (3) media content
analysis. Both authors pledge for the creation of elaborate educational programmes and materials as well as
for specialised training for teachers.® After a few years of collaboration, Sebesta and Jirak parted ways and
developed their thoughts on the given problems within their own disciplines.

Based on my long-term analysis of modern Czech materials on media education, I distinguished two,
later three discourses on the school subject of Media Education that could be anchored within the disciplines
of (a) (Czech) language education (linguistics), (b) media studies, and (c) educational sciences (pedagogy).

40 and sees Media Education

Within the linguistic discourse, Sebesta reverses his original perspective
asanintegral partofthe larger “Communication Education” (in Czech “komunikac¢nivychova”), which has re-
cently become a part of Czech Language Education. Despite the specificity of mass communication, the argu-
ment here is that media are means of communication. Communication Education should equip the individual
with ‘communicative competences’ in all aspects of human and social communication. Communication is not
limited to just verbal aspects. We have to recognise any form of communication; including media communica-
tion. Furthermore, Communication Education should develop receptive competences.*! Here the discourse
nears to the German founding stone of the “media literacy” (“Medienkompetenz”), the concept that was de-
veloped by Baacke from (amongst others) Habermas’s concept of communicative competence.*? Scholars first
discovered appropriate media for Czech Language Education in the late 1990s. The topic of media — in the
form of exercises related to recognition and writing of essays stylised as journalistic texts — had already been

36 SEDOVA, K..: Medidlni pedagogika. In PRUCHA, P. (ed.): Pedagogickd encyklopedie. Praha : Portdl, 2009, p. 787-791.

37 Despite few efforts of, for example: MASEK, J.: Nekteré aktudlni otdzky viivu technickych komunikacnich prostiedkii na
vzdilavaniavychovu. In CAPV. Plzeii : Pedagogicka fakulta ZCU, 1997, p. 15-38; MASEK. J.: Medidlni didaktika: Vyznamnd subdisciplina
Ceské medidlni pedagogiky? In MASEK, J., SLOBODA, Z. (cds.): Medidlni pedagogika v teorii a praxi. Plzen : Zipadoceska univerzita
v Plzni, 2010, p. 74-79; See also Svejda’s * “pedagogy of media” (in Czech “pedagogika médii”): SVEJDA, G.: Vzd&lavaci technologic jako
soucdst vzdéldvini a informaéni ptipravy. In DVORAKOVA, M., PROCHAZKA, M. (eds.): Svét vychovy a vzdélivini véera, dnes a zitra.
C(‘sk(‘BlldC]U\l(C PdF]CUvCeskthBudqmlLlch 1997, p. 136-139.

38 SEBESTA, K. ]IRAK J.: Medialni vychova a jeji vyhledy. In Uditelské noviny, 1995, Vol. 98, No. 20, p. 12.

39 SEBESTA, K. ]IRAK J.: Medialni vychova a jeji vyhledy. In Uditelské noviny, 1995, Vol. 98, No. 20, p. 12.

40 As formulated here: SEBESTA, K.: Vychova komunikaéni a vjchova medidlni. In Cesky jazyk a lizeratura, 1995-1996,
Vol. 46, p. 158-162.

41 SEBESTA, K.: Odjazyka ke komunikaci: Didaktika ceského jazyka a komunikaéni vychova. Praha : Karolinum, 1999, p. 129.
42 For more information, see: BAACKE, D.: Kommunikation und Kompetenz: Grundlegung einer Didaktik der Kommunikation

und threr Medien. Miinchen : Juventa Verlag, 1973.
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partof educational plans since the 1980s. Within the Czech linguistic discourse, two more authors need to be
mentioned. Niklesovd and Bina have tried to establish their own approaches to conceptualising media educa-
tion (and/or literacy) in the intersection with Communication Education. Communication Education became
awanted reconceptualization of Czech Language Education or at least its supplement after the 2000s.%* Un-
fortunately, their approach lacks profound elaboration and is terminologically vague. In some aspects it is not
consequent, being rather underdeveloped. On the other hand, it can be seen as a modern approach towards
language education and as an effort that, from the linguistic perspective, strives to bring together all three
discourses on media education.

The second, but for sure the strongest is the discourse of media studies. Jan Jirdk, very quickly after
his efforts to establish Media Studies as a university discipline, noticed the gigantic area of media education or
the ‘children and media’ in Anglo-American literature. The fall of the totalitarian regime in Central Europe
brought commercial media that flooded the unprepared and unexperienced audience with their entertaining
products. Therefore, school Media Education should have become a tool for ‘self-defence’ against the ever-
present commercial media. People should have learned about the media industry, the creation of media con-
tents, the social functions of media, developing a critical approach towards them.* Jirdk was contracted by one
of the departments of the Czech Ministry of Education, Youth and Sport to prepare a cross-curricular subject
“Media Education” that was introduced, along with the reform of Czech elementary and secondary schooling,
within the so-called General Educational Plan (in Czech Rimcovy vzdélavaci plan — RVP). Media Education
become one of four or five, respectively, cross-curricular areas (besides e.g. Environmental Education or Citi-
zenship Education) and as such should have created and developed mainly skills and competences. It should
have been less knowledge-oriented. Media Education in RVP had two components: receptive and creative.
Practically it should have been introduced to school education as: (a) a separate school subject, (b) a cross-
curricular topic that should be taught within traditional subjects (such as History, Civic Education, Social
Sciences Education, Czech Language and Literature, Biology, Informatics, etc.) or (c) as a project education.®
After the introduction of RVP the media studies discourse weakens, but still strongly shapes thinking about
school Media Education as a method of learning about (mass) media®® where media have become, almost exclu-
sively, the only object of teaching. At this point, school Media Education is more or less a copy of media studies
(see British textbook for high schools written by Burton'” that was later rewritten by Jirdk*® and became more
alearning material for college students. For further criticism, see the chapter in my book on media education
in the family).*

The introduction of Media Education - as a compulsory area of teaching for all schools at the primary
and secondary level - led to the development of the discourse of educational sciences. In 2004, when the
implementation of RVP was inevitable, Sedova in her article for the scholarly journal Pedagogika stresses that
media in our contemporary world should be, and somehow already are, a topic taught at schools, and within
education and educational sciences. She reflects on the discourse that was present within media studies and
repeats the argument of media omnipresence in the everyday lives of all individuals and the society as a whole.
Sedovi comments on the inevitability of Media Education as a school subject, and — extending the media stud-
ies discourse — mentions the existing and long-term interest in media technologies within “didactics”™.> Later,
Sedovi extends the second aspect of school Media Education through the reflection on media-educational
activities of parents within the family.”! Nevertheless, Sedova was not the first to be concerned with (mass)

43 Sce, for example: BINA, D., NIKLESOVA, E.: Medidlni gramotnost a medidlni vychova: Studijni texty. Ceska Budjovice :
Nakladatelstvi Vlastimil Johanus, 2010.

44 JIRAK, J., KUCHAR, P: Medidlni vychova ili o jedné dife v nasem vicobecném vzd&la(va)ni. In Kz, 1997, Vol. 4, No. 12, p. 17-18.
45 VUP: Medilni vychova. In Rémcovy vzdélavaci program pro zdkladni vzdéldvini. Praha : Vjzkumny Gstav pedagogicky,
2007, p. 92-94.

46 Although notacommonly used phrase, the most suitable Czech term would be “nauka o médiich”. The German equivalentwould
be “Medienkunde” or “Medienlehre”. A subject where it is taught about media (as industry, contents or technology). Remark by the author.

47 For more information, see: BURTON, G.: More than Meets the Eye: An Introduction to Media Studies. London : Arnold, 1997.
48 See also: BURTON, G., JIRAK, J.: Uvod do studia médii. Brno : Barrister & Principal, 2001.

49 SLOBODA, Z.: Medidlni vychova v rodiné: Postoje, ndstroje, vyzvy. Olomouc : Vydavetelstvi Univerzity Palackého, 2013, p. 38.
50 See: SEDOVA, K..: Média jako pedagogické éma. In Pedagogika, 2004, Vol. 54, No. 1, p. 19-33.

51 SEDOVA, K..: Medidlni pedagogika. In PRUCHA , P. (cd.): Pedagogickd encyklopedie. Praha : Portdl, 2009, p. 787-791.
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media and their place within education. As early asin 1996, Masek, quite progressively for ascholarin the area
of educational technologies, conceptualises media not only as technologies that can be didactically deployed
and contents that are especially prepared for teaching (about media themselves), but also points out the need
for the educational and didactical use of media contents and the possibilities of media participation (also for
teachers).” Unfortunately, MaSek’s texts did not have much impact within the educational discourse.

I'will now explain why I previously wrote ‘quite progressively for a scholar in the area of educational
technologies’. Although this area, which Masek accordingly refers to as media didactics,?® acknowledges its
historical continuity in using film and television, later video and computer for teaching purposes, it neither ad-
opted, nor took into account the academic discussion on mass media (organisations and contents). Therefore,
the way in which both Masek and Sedova were able to (very briefly) interconnect school Media Education and
school “media didactics” together was related to the German discipline of “media pedagogy” (“Medienpida-
gogik”), which subsumes “media (educational) research”, “media didactics” and “media education/socialisa-
tion” as three areas of media pedagogy.>*

Such notions and attempts lead to a more complex approach that tries to take into account various
aspects of the media-education dialectics. As mentioned above, such attempts can be seen in publications writ-
ten by Niklesova, Bina, Sedové and Masek. Also, my previous works have had the same goal.”

Before closing the discussion on the contemporary discourse on media education, we need to briefly
discuss the interconnection between school Media Education (introduced to RVP as compulsory in 2006) and
Film and Audio-visual Education (FAV; introduced to RVP as voluntary in 2010). Without wishing to exagger-
ate, the relation between these two concepts and their implementation into school education is symptomatic
for the whole Czech discourse. FAV is notincluded in the conception of Media Education, which barely reflects
on film. And vice versa; the conceptualization of FAV does not consider FAV Education as a possible realisation
of Media Education; moreover, it does not include any notion of Media Education at all (despite the fact that it
was introduced four years later).

Conclusion — New Media Education or Integrated
Media Education?

In the title of this study the word “discontinuities’ is used to describe the dynamics in the historical and
current discourse around the area of media-at-school (or media-and-education). It is fragmented and lacks
coherence in terminology, theory or even application. Yet, there are — from my point of view, and based on my
analysis — traceable developments within single fields or disciplines which I have marked as discourse-lines of:

* didactical technologies (or media didactics),

¢ film studies (and media aesthetics),

* linguistics / Czech Language or Communication Education,

¢ media studies,

* educational sciences (in the continental European tradition “pedagogics/pedagogika”).

52 For more information, see: MASEK,, J.: Nekteré aktudlni otdzky vlivu technickyceh komunikacnich prostiedkii na vzdélavini
avychovu. In CAPV. Plzei : Pedagogicka fakulta ZCU, 1997.

53 MASEK, J.: Medidlni didaktika: Vyznamnd subdisciplina ¢eské medidlni pedagogiky? In MASEK, J., SLOBODA, Z. (eds.):
Medidlni pedagogika v teorii a praxi. Plzen : Zapadoceskd univerzita v Plzni, 2010, p. 74-79.

54 Within the German discourse, the curricular school Media Education is an applied field that derives from all three areas of media
pedagogy. Remark by the author. To find out more about my distinction between “media education” and “media socialisation”, see my text:
SLOBODA, Z.: Mediilni socializace v rodiné: Nekolik pozndmek k jeji konceptualizaci. In Medidlni studia, 2016, Vol. 10, No. 1, p. 88.

55 See: SLOBODA, Z.: Medidlni pedagogika: Integrujici ptistup k chapani a uchopovani role médii ve spole¢nosti. In
Miscelanea Soctologica 2000: Sbornik prispévki z 2. doktorandské sociologické konference pordadané FSV UK a FF UK. Conference
Proceedings. Praha : FSV UK, 2006, p. 27-48; SCHORB, B., SLOBODA, Z.: Teorie medidlni pedagogiky. In MASEK, J. SLOBODA, 7.
(eds.): Medidlni pedagogika v teoriiaprai. Plzei : ZCUv Plzni, 2010, p. 7-11: SLOBODA, Z.: Medidlni vychova v rodiné: Postoje, ndstroje,
iyzvy: Olomouc : Vydavatelstvi Univerzity Palackého, 2013; SLOBODA, Z. etal.: Medidlni tvorba v kontextu vzdélavani. Brno : Barrister
& Principal, 2011. The last mentioned is a revisited version of the original German publication: KEILHAUER, J. etal.: 7hemenzentrierte
aktive Medienarbeir. Miinchen : KoPaed, 2010.
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Using the example of the Czech Republic, I have shown moments, concepts and overlapping arenas

that rather reveal continuities within this arca. An area that is substantially interdisciplinary.®

To sum up
these: the embedding of various media-educational and media-didactic activities in the thoughts of Jan Amos
Comenius can be found in various time periods and in various field of interest. Furthermore, Comenius is
also, and to a large extent, perceived as the Czech founder of educational sciences and the school system in
the Czech Republic in general. Connections from Comenius to German “media pedagogics” (“Medienpida-
gogik”) should also be seen as important and beneficial for the complexity of the Czech situation. Moreover,
the presence of educational activities related to film or newspapers stretches over the last 100 years. Similarly,
the didactical use of media (film, radio, television and digital media) also seems to have been present for more
than a hundred years.

Let us consider the discontinuities (which can often appear to be paradoxical or even pointless). The
current Czech discourse on school Media Education based on media studies ignores the entire didactical use
of media. This is a practice based on Comenius’s general educational principles, present not only in the Czech
Republic but also in school systems across the world and in educational sciences per se; it also ignores the
almost finished general introduction of Film Education in the late 1960s, which is traceable in the area of film
studies worldwide even today. After all, film is treated as a highbrow phenomena; it selectively uses a frag-
mented practical application of the efforts to introduce reading of newspapers within school education — there
is no doubt that the current school Media Education was prepared as a ‘Mass Media Education’ that is not only
questioned by the current overflow of digital and participative media and information technologies, it is even
supposed to have died, as the “father” of the Czech curricular Media Education (and of media studies in gen-
eral) Jirdk mentioned during the discussion at the Ow Hofman'’s Children’s Film and TV Festivalin Ostrov nad
Ohtiin 2015 and later repeated at the Convent of EU on Media Education and Citizen Education thatwas held
onthe 21* of May 2017 in Prague.

I would like to argue that a conceptual approach (that would take into the account the historical de-
velopment and the general educational principles) would have created a more sustainable concept of complex
school Media Education, which would not only adhere to changes in both areas — media and education/peda-
gogy — but would be rather flexible, multi-layered and adaptable to such changes. This is possible because the
aim nowadays, and historically, is to achieve an effective development of “media literacy” (also known today as
“media and information literacy”).>

Following Schorb’s conceptualisation of media literacy as a triangle of mutually influencing, support-
ing and conditioning points of knowledge, evaluation and action that is rooted in the concept of acting sub-
ject®® asa peak of the ‘learning by doing’ principle, reflecting the approach of teaching about media (i.c. as the
introduction of media studies to British high schools) and the approach of the development of critical thinking
that dwells in the semiotic and literary tradition of media studies and communicative competence (based on
Habermas’s rethinking of Chomsky, further developed and summed up by Baacke in 1973), it might be use-
ful to create a curricular Media Education that develops all three areas using diverse, but relevant didactical
and educational tools - tools that already exist or could be adapted from the existing ones.

56 At this point, I will leave open the discussion about the “media pedagogics” (in Czech “medialni pedagogika”), strongly
influenced by the German “Medienpidagogik”, asit can be understood as a separate discourse-line, as a part of the discourse of educational
sciences, oreven mediastudies orlinguistics. However, Iwould propose even more ambitious approach thatwill perceive “media pedagogics”
as an interdisciplinary field that comprehends all other discourse-lines, creating a useful, complex and integrated approach. I will discuss
this in my future work. Thus, the conclusion of this text focuses on media education as a rather applied, nonetheless interdisciplinary area.
Remark by the author.

57 For more information, see: UNESCO: Conceptual Relationship of Information Literacy and Media Literacy in Knowledge
Societies. Paris : UNESCO, 2013.

58 Seearticles in: HARTUNG, A. et al.: Das handelnde Subjekt und die Medienpédagogik. Miinchen : KoPaed, 2013.

59 My use of Schorb’s conceptualisation of media literacy is arbitrary and is based on my previous academic study and work.

Nevertheless, his concept is all-encompassing; it covers many other conceptualisations. Therefore my point here could be applied to any
other complex conceptualisation of “media literacy”, such as Hobbs’s, Potter’s or Buckingham’s. See: HOBBS, R.: Expanding the Concept
of Literacy. In KUBEY, R. (ed.): Media Literacy in the Information Age. New York : Transaction, 1996, p. 163-183; HOBBS, R.: Media
Literacy. In LEMISH, D. (ed.): 7ke Routledge International Handbook of Children, Adolescents and Media. London : Routledge, 2015,
p. 417-424; POTTER, J. W.: State of Media Literacy. In Journal of Broadcasting & Electronic Media, 2010, Vol. 54, No. 4, p. 675-696;
BUCKINGHAM, D.: Media Education Literacy, Learning and Contemporary Culture. London : Polity Press, 2011, p. 35.
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In this respect, digital and participatory media are not really new — almost all of their specifics can
be handled by already existing pedagogical, educational and didactical instruments. Moreover, these instru-
ments were already used in the historical context of media (including newspapers, film, television or computer)
education and didactics. To give a more precise example: creating a video via your web camera is not that
dissimilar to making a film; posting it to an online-based communication platform (i.e. YouTube) is not that
dissimilar to presenting school film to your peers, parents or at an amateur film festival that also provide feed-
back. The activating component of the existing media-educational activities focusing on creation of children’s,
classroom’s or school’s media (magazines, radio broadcasting, films, photo exhibitions, etc.), which has led to
the disruption of the traditional frontal and hierarchical composition of the learning situation, is not dissimi-
lar to the use of today’s new media. Moreover, the unpreparedness and lack of literacy, knowledge and skills
(mainly technical) of educators is nothing new, either.

What was and still is valid for every introduction of various media technologies to the contents and
system of education and schools, is a ‘technooptimistic’ approach that has foreseen every new medium as either
salvation of the whole rigid education or at least as a radical change of it, a change usually connected with the
vision of technology replacing teachers. This technooptimism always sobered very soon and the media became
asometimes more, sometimes less useful didactical tool or a partial or distinguished object of study/education
(e.g. education about literature, newspapers, film, computers, the Internet, etc.).

What is new for today’s new media.®® and thus needs to be discussed separately, is (A) the “speed” of
the technological changes and speed and amount of information that can be disseminated by media and (B) the
‘convergent character’ of today’s media, which not only encompass various ways of mass media communica-
tion, but combine the mass media, the group communication forms and the interpersonal communication in
their both synchronic (online) and asynchronic (offline) forms.

The first characteristic - the speed - is crucial when contemplating how the society appears today.
On the other hand, is the consideration of all the societal, technological, geo-political and other changes of
the last 150 years that extraordinary? If we go back to McLuhan’s thoughts, as he is the classic of technologi-
cal determinism, how dis/similar is the impact of (what we call now) new media on society comparing to the
introduction of alphabet, printing press, post, electricity or telegraph in their own time? The introduction of
these ground-breaking media (technologies) brought speed to the distribution of information and increased
the amount of information being distributed, stored or created. So — going back to the example of the Czech
Republic - if we bear in mind that Comenius taught media literacy in the era of 17" century newspapers and
educators reacted to the introduction of film, radio and television, we may note that they all also reacted to the
forms (image, sound, text, etc.) in which the information was brought, as well as to the speed and amount of
it. Is the situation today really that different from the previous decades and centuries? In this situation, is the
concept of “media literacy” with its knowledge, evaluation and application components obsolete? I would like
to argue thatitis not.

Regarding the second aspect — the convergent character — on the one hand, the complexity of such
convergence is immense; on the other hand, it is nothing completely new if we look at the interconnectedness
of regular mail, telegraph and e-mail or asynchronic messaging, or at radio, film, television and the current
screen platforms and on-demand contents. Again, are the new media that ‘new’ to us?

As a conclusion, I would like to argue that an approach reflecting historical developments presents a
platform (or an environment) for both theoretical conceptualisations and practical applications of media edu-
cation and media literacy (in all their aspects - pedagogy, didactics, research, critical thinking, both regarding
media as technology, contents, etc.) that is and will be sustainable irrespective of societal and technological
changes and will be relevant to elaborate both theory and application that will be appropriate and has a poten-
tial to be effective. On the other hand, if we claim that to create a new (media) education and literacy with every
new medium/technology we will have to more or less “invent the wheel” again and again, we will lose valuable

60 For characteristics, see, for example: MANOVICH, L.: 7%e Language of New Media. Cambridge : MIT Press, 2002, p. 49;
FREEDMAN, D.: Internet Transformations: ‘Old’ Media Resilience in the ‘New Media’ Revolution. In CURRAN, J., MORLEY, D. (eds.):
Media & Cultural Theory. London, New York : Routledge, 2006, p. 275-290; TOFFLER, A.: 7%e Third Wave. New York : Bantam Books,
1990.
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theoretical as well as practical knowledge and experience. This will be a waste of both time and skills. There-
fore, I favour an integrated or (to be more specific) convergent media education/media literacy education
over developing new media educations on and on.

It might appear as buck-passing now, but if we had the two Comenius’s major principles in mind, i.e. if
we took into consideration the “pansophia” and the “didactica”, we would have the key for such kind of media
education /media literacy education; at least a philosophical and systematic one. We should teach about every-
thing, not forgetting that learning is a life-long process. We should teach everybody and everybody should be
taught the way that is the most appropriate, individually, by reaching all senses that are available, in ways that
are appropriate socially and relevant for today’s society.

To succeed in it, we need ‘media’. The teaching media are then everything; they are not only tools, aids
and media which we create for the teaching purposes or media technologies adapted specially for the purposes
of teaching and learning. Products of everyday use and (mass) media contents created for information dis-
semination and/or entertainment should be didactically used as well; for teaching about media as organisa-
tions (and thus about their functions related to entertainment, news, promotion, etc.), technologies (in order
to know how to use them) and contents they bring (e.g. the media construction of reality). To Comenius, this
seemed to be valid in as early as in the 17" century. I would like to argue that the same is equally valid now - in
our mediatised, networked, information-oriented, (media) participatory and convergent society/societies.
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